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In this session we explore:
• What a principled approach to the integration of 

GAI within assessment and feedback is? 

Challenges in relation to GAI and discipline / professional 
knowledge.

Discussion

• The development needs of students and staff in using 
GAI effectively?
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‘The best-performing students will be those that develop the critical thinking and information
literacy skills to appropriately enter inputs and analyse the outputs that … Al tools produce’.
Such technologies also enable those that use them to work more efficiently than those who do
not (Neumann et al., 2023).

The best-performing students 
will be those that develop the 
critical thinking and information
literacy skills to appropriately 
enter inputs and analyse the 
outputs that … Al tools produce.

Neumann et al., 2023
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‘The best-performing students will be those that develop the critical thinking and information
literacy skills to appropriately enter inputs and analyse the outputs that … Al tools produce’.
Such technologies also enable those that use them to work more efficiently than those who do
not (Neumann et al., 2023).

The best-performing higher 
education institutions will be those 
that systematically integrate GAI 
within assessment and feedback, 
and train staff and students in how 
to do this effectively.

Evans & Waring, 2024
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GAI-Empowered Learners as Leaders 
The learner takes agency to work as the leader of their own learning, 

filtering and making sense of information and making risk-based 

decisions on reliability and validity of AI mediated learning BUT needs 

sound domain and professional knowledge to do this. 

Ouyang & Jiao (2021)

• AI as a tool to augment human intelligence.

• Creating synergies between the learner, teacher, information     
and technology. 

• AI systems support teachers and learners through providing 
personalised supports. 

© Evans 2025



Autonomy and Agency in Assessment

Autonomy
The ability to act 
free of outside 

influences by being 
able to make 

choices based on 
what one desires 
without undue 

constraints. 
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Agency
Being in control of 

one’s actions in 
managing a 

context

The ability to 
adapt the 

environment to 
make it more 
conducive to 
support one’s 

learning 

Agentic 
Engagement
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• How is GAI impacting my disciplines / profession? 

• What are the skill sets my students need in the future, 
and how do I best support their development of 
these? 

• Is assessment aligned to measure these skill sets?
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https://www.hepi.ac.uk/2025/02/26/student-generative-ai-survey-2025/

• 92% of students reported using AI in some form, up from 66% in 2024.

• 88% had used GAI for assessments, up from 53% in 2024. 

• 18% – had included AI-generated text directly in their work.

• 80% agreed their institution had a clear AI policy, and 76% said their 
institution would spot the use of AI in assessed work. 

The HEPI 2025 report found (n= 1041 undergraduate students) that:
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https://www.hepi.ac.uk/2025/02/26/student-generative-ai-survey-2025/

68% of students ‘strongly 

agree or agree’ that it is 

essential to have good AI 

skills, but only 36% had 

received support from their 

institution to develop them.

42% of students 

suggested staff are ‘well-

equipped’ to help them 

with AI, compared with 

just 18% in 2024.

Digital divides are increasing 

between women and men, and 

according to socio-economic 

status, subject.
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Disability 
Inclusion: 
The 
evidence 
base

• Accessing information

• Providing feedback to students 

Holistic design of course assessment?

• To support learning (i.e., demonstrating the 
impacts of using specific strategies on outcomes) 

• Ensuring academic integrity

• Designing assessment tasks

• Analysis of data to assess fairness

• Marking and moderation

How are we using (G)AI in HE?

Integrity of assessment design?
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Disability 
Inclusion: 
The 
evidence 
base

1. The importance of an underpinning knowledge of effective 
assessment and feedback

A Principled Approach to the use of GAI

2. A clear vision of what empowered AI learners of the future look like
in this;
assessment in this;3. The centrality of accessibility and inclusion in considering all 

aspects of generative AI

4. Collaboration between all stakeholders to support shared 
understandings of AI and one’s role in ensuring informed and 
ethical use of it, aligned with clear institutional and discipline 
guidelines on AI use
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Disability 
Inclusion: 
The 
evidence 
base

5. Emphasis on the quality of assessments and assessment processes:  
Reliability and validity are centred with emphasis on authentic and 
holistic approaches to assessment

6. Investment in AI literacy training for educators and students

7. Ongoing and agile monitoring and review of AI tools and 
approaches from inclusion, effectiveness, and efficiency 
perspectives.

A Principled Approach to the use of GAI
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Self-regulatory Skills and GAI
• Accurate analysis of the requirements of a task.

• Planning and goal-setting to achieve goals.

• Activation of metacognitive, cognitive and affective strategies 
to complete tasks.

• Ongoing monitoring and evaluation to stay focused and adapt 
strategies where necessary to stay on track.

• Evaluative judgement regarding the quality of work.

• Self-reflection and reflexivity to review performance and make     
adjustments for the next task.
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Key principles from Evans (2013): https://inclusivehe.org/wp-

content/uploads/2022/12/appendix-a_effective-assessment-feedback_eat-3.pdf

Explicit teaching of 
GAI Literacies

Using the EAT Framework 
(Evans, 2016, 2018)



https://journals.sagepub.com/doi/full/10.3102/0
034654312474350

https://inclusiveheorg.files.wordpress.com/2022
/12/eat_framework_12_2022.pdf

https://journals.sagepub.com/doi/full/10.3102/0034654312474350


High Relevance 
High Quality

Low Relevance 
High Quality

Low Relevance 
Low Quality

High Relevance 
Low Quality

Relevance

Quality

Assessing the relevance & pedagogical quality of GAI within HE assessment 
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Authenticity: Quality of Assessment Design
Relevance …of assessment to ‘real life’ contexts and imagined futures.

Credibility Nature of tasks reflects professional life contexts.

Ownership and 
Self-/co-authorship 

Enables the learner to draw on their knowledge and skills and 
engage in the creative process to ‘own’ the work.

Meaningful
Has relevance to the learner in the moment and beyond the 
immediate context of assessment.

Reliable 
Assesses process and product so reflects the steps in the journey 
the learner has made.

Valid 
Assessment types make sense in accurately assessing the 
knowledge and skills required.

Values Assessment reflects the views and values of the learner.
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Key Considerations in Advancing GAI skill sets

• How do we best integrate GAI competency development into 
curriculum design?

• What aspects of assessment can we ‘handover to AI’? 

• How do we best train students in knowing what strategies to use in 
which situations and how to use them well? 

• How do we train academics so they can model the approaches that 
they want students to emulate, and provide opportunities to test and 
refine such skills within the curriculum? 
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Supporting Educator GAI Capabilities  (1)

• Beliefs: Conceptions of GAI and the student role in assessment 

• Competence & Confidence in using GAI and understanding of good 
assessment practice

• Training wants and needs and capacity to engage

• Quality of GAI training and subject specific nature of it it
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• Capability, efficiency, & agility of university assessment infrastructure

• Discipline/profession needs

• Effectiveness of collaboration with industry/business

• Portability of approaches across sites/platforms/users

• Reducing digital divides (subject/sex/socio-economic variables)

Supporting Educator GAI Capabilities  (2)

© Evans 2025



Disciplinary Specific GAI Skill Sets

• How is GAI (AI) informing the development of your 
subject/profession (e.g., precision medicine).

• What are the high level competencies students in 
your subject will need most? 

• What does a GAI competent student look like in your 
discipline? 

• How does this impact how you assess? 
© Evans 2025



In Summary

• High level metacognitive skills:

• Rethinking assessment:

Any conversation around assessment needs to be grounded in principles of effective 
assessment and feedback. 

GAI is another tool in the repertoire of assessment. How can we ensure it is liberating? 

How can GAI free up space to think about the knowledge and skills we want students to 
focus on? 

What should we no longer be assessing and where should we be focusing assessment. 

• Pedagogic Base:

In conversations about GAI Literacy Skills we need to focus on what the fundamental     
self-regulatory skills are we want our students to be developing and why. 



Thank you 
Carol Evans evansc101@cardiff.ac.uk

Michael Waring
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