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3. Promoting students’ effective use 
of generative AI in assessment

Self-regulation Series

2. Self-regulatory assessment design

1. Overview of SRAF(theoretical 
beginnings)

4. Effective professional development 
strategies (building capacity)







Evans and Waring (2024) Prioritising a self-regulatory assessment and feedback 
approach in  higher education 

(https://www.elgaronline.com/edcollchap/book/9781800881600/chapter26.xml)

Session Focus Professional Development 
Considerations

► The basics

► Where should we focus our 
attention?

► Practical approaches



Evans et al. 2023: https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2024.1357939/full



Assessment Basics

Principles-based

https://inclusivehe.org/wp-
content/uploads/2022/12/a
ppendix-a_effective-
assessment-feedback_eat-
3.pdf



https://journals.sagepub.com/doi/full/10.3102/0034654312474350https://inclusivehe.org/wpcontent/uploads/2022/1
2/eat_framework_12_2022.pdf

https://journals.sagepub.com/doi/full/10.3102/0034654312474350


To support assessment literacy we should: 

• Clarify what the assessment is and how it is organised.

• Explain the principles underpinning the design of 
assessment. 

• Provide explicit guidance to students on the requirements 
of each assessment.

• Clarify with students the different forms, sources, and 
timings of feedback available.

• Clarify the role of the student in the feedback process. 

• Provide opportunities to work with assessment criteria.



To facilitate improvements in learning we should:

• Ensure that there is sufficient time for students to apply the 
lessons learnt from formative feedback.

•Give clear and focused feedback on how students can 
improve their work. 

• Ensure that formative feedback precedes summative 
assessment; that the links between formative & summative 
assessment are clear.

• Ensure that there are opportunities and support for students 
to develop self- assessment/self-monitoring skills

• Ensure training opportunities on assessment feedback.



To promote holistic assessment design we should:

• Ensure that opportunities for formative assessment are 
integral to curriculum design.

• Ensure that all core* resources are available to students 
electronically from the start of the semester. 

•Provide an appropriate range and choice of assessment 
opportunities. 

• Ensure that there are on-going opportunities for students to 
feedback on learning and teaching.

• Ensure students are fully involved in the moderation 
process.



The quality issue

If the cake is 
burnt no amount 
of icing will 
rescue it



High Relevance
Low Rigour

‘Unthinking use of 
assessment’

High Relevance
High Rigour

Low Relevance
Low Rigour

Low Relevance
High Rigour

Rigour
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Rigour and Relevance (to include efficiency)

What 
constitutes 
high quality 
pedagogical 
research 
(Evans et al., 
2021)

https://www.tandfo
nline.com/doi/full/1
0.1080/02602938.2
020.1790500

https://www.tandfonline.com/doi/full/10.1080/02602938.2020.1790500


Ensuring the Basics are in Place

• Are learning outcomes (LOs) relevant? 

• Are assessment criteria (AC) aligned with LOs? 

• Is there progression in the level of difficulty (e.g., Levels 4-
6)? 

• Are modes of assessment the most appropriate? 

• Does the weighting of AC make sense? 

• Does the assessment algorithm make sense? Does it 
privilege certain types of learner?

• Does feedback relate to AC? 



Getting Buy-in

Why should I 
invest my limited 
time in this? 



The Bottom line: Motivation considerations: 

How will it benefit me? 

• Do I perceive it to be important (enhance my own practice 
and self belief; align with strategic priorities; save me time; 
support my promotion; increase my pay etc…).

Is it doable? 

• It is manageable? Do I have the skillsets? Do I have the 
autonomy to effect change? Who will support me? 

Am I interested? 

• Does it intrigue me? Is it something I want to invest my 
time in for my own self-knowledge and competence?



What should we 
be spending our 
time on? 

Self-regulatory skills that support 
student self-efficacy, goal-setting, choice 

and use of the most appropriate 
learning strategies in any specific 

assessment situation
Different CPD strategies 
are needed dependent 
on levels of confidence 
and perceived value of 
specific approaches



Timing of feedback to support learning 

Explaining rationale underpinning 
assessment design

Signposting key skills

Embed self-assessment
Guidance on feedback regulation

Designing peer assessments rewarding 
collaborative effort

Student development of marking criteria

Use of data with students

Metacognitive skills development

Goal-setting

Monitoring & evaluation skills development

Self-efficacy

Minimising cognitive load

I can’t ask for training in 
something I am not 
aware of and don’t know 
the relevance of? 

Reported frequency of use
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Perceived 
use of, and 
interest in 
SRAF

Evans & Waring, 2024
(https://www.elgaronline.co
m/edcollchap/book/978180
0881600/chapter26.xml



One step at a time – on one 
initiative that all pivot on -–
respecting different ways of 
achieving this - as long as all 
are aligned with key 
underpinning EAT principles  

Key principles from Evans (2013): https://inclusivehe.org/wp-content/uploads/2022/12/appendix-a_effective-

assessment-feedback_eat-3.pdf

Keeping it Simple



Ways of Engaging with EAT 

• Embed in professional development pathways and assessment activities 
that relate to internal/external  accreditation (e.g., PGCert; AdvanceHE
fellowships; NTF; CATE etc). 

• Work with module and programme leads and teams – to ensure 
consistency in assessment and embedding of core principles –

• Embedding principles into revalidation of courses/ modules.

• Work with Deans/ Associate Deans/ Senior leadership to embed 
principles in strategy and policy guidelines.



Frameworks and tools to support you

Assessment Engagement Scale:

0   = not engaged

1   = minimally engaged

5   = fully engaged

Evans & Zhu (2023) The development and validation of the 
assessment engagement scale.
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2023.1136878/full

https://www.frontiersin.org/articles/10.3389/fpsyg.2023.1136878/full


Practical Approaches



Practical Approaches: Case Study Library



Case Studies on how to use EAT



Practical Approaches



Practical Approaches

INSTITUTION SCHOOL PROGRAMME MODULE
INDIVIDUAL
ASSESMENT

Institutional audit

Unifying principles 
and perceptions

Enhancement/ 
Training scheme

Identifying a key 
theme of focus

Model for effective 
practice/design

Organisation audit 
to prioritise areas 

for focus

Student 
partnership

Standard template 
for assmt briefs

Standardised 
design approaches

Conversation 
starter w students

Evaluation of 
spirality in the 

curriculum of skills

Coherence of the 
programme

Employability

Student feedback 
and engagement in 

review/redesign

Staff conversations

Engagement with 
students to create 

a community

Emphasis of key 
criteria

Emphasising 
relevance of assmt

Encourage student 
buy-in to formative 

assessment

Understanding a 
key aspect of the 

assessment or 
criteria

Opening a dialogue 
between students 

and staff

Develop SR skills

Change mode of 
assessment to 

enhance learning



Highlight on the 
importance of 

assessment literacy

School-Level Change



School-Level Change
Focus on the sub-

dimensions at different 
educational levels 
across all courses

Prompt for 
discussion of areas 
of potential focus 

or need

Self-agreed areas 
for priority focus, 
and areas where 

the situation does 
not need revising



Practical Approaches

COVER ALL 
THE EAT SUB-
DIMENSIONS

FOCUS ON 
ONE 

DIMENSION

FOCUS ON 
ONE SUB-

DIMENSION

Use the whole EAT Framework 
as a tool for evaluating aspects 
of an assessment/assessment 

programme

Compare student and staff 
perspectives

Open a discussion on student/ 
staff perceptions of A&F

Identify areas of challenge

Use the 4 dimensions of the 
theme as a guide to developing 

literacy/feedback/design

Clarify collegiate perceptions of 
a key concept

Focus on a broad concept for 
organisational change/ 

enhancement

Identify key priority in a theme

Drill down into one aspect of 
assessment and address it in each of 

the 12 areas of EAT, and identify 
student/staff perceptions

Develop strategies/policies to 
enhance one aspect

Focus on student/staff engagement 
with one aspect

Starting point for a larger change 
programme



Learning & Teaching CPD



Learning & Teaching CPD

USING EAT
Holistic Review

Explain the 12 sub-dimensions
BRIEFLY highlight the different elements of the 

framework
Highlight the student version for an alternative 

perspective

ACTVITY 1 (10 minutes)



Learning & Teaching CPD

USING EAT
Holistic Review

For ONE assessment that you’ve 
designed/delivered/been involved with, use the 
EAT wheel to evaluate the extent to which you 

address each of the 12 sub-dimensions
(1 = Very low; 5 = Very high)

ACTVITY 2 (5 minutes)



Learning & Teaching CPD
 

 

 

 

 

 

 

 AD4:  Ensure ongoing evaluation to 
support the development of 
sustainable assessment and 
feedback practice 

 

AD 3: Ensure access and equal 

opportunities  
Provision of Resources; Guidance; 
Network Development; Choice 
 

AD 2: Promote meaningful  

 and focused assessment  
Fit for Purpose; Relevant 
Programme Level Assessment; 
Collaborative Design; Manageable 
 

AD 1: Ensure robust and 

transparent processes and 
procedures:  QA literacy 

 

AF 4:  Promote development of students’ 

self-evaluation skills 
Self-monitoring, self-assessment, and critical 
reflection 

AF 3:  Prepare students for meaningful 
dialogue / peer engagement 

 

AF 2:  Provide early opportunities for students to 

act on feedback 
The pattern and timing of assessment, and alignment of 
formative to summative assessment  
 

AF 1: Provide accessible feedback  
Specific, and focused on how to improve. 
Encourage students to clarify their 
interpretation of the feedback 
 

AL 1: Clarify what constitutes good 
Standard of work; recognition and application of  
good academic practice; student and lecturer beliefs 
 

AL 4: Clarify the requirements of the    

           discipline 
Core and threshold concepts; deep approach 
 

AL 3: Clarify student entitlement 
 
Student/Lecturer roles and principles 
underpinning the 'What', 'When', and 'How' 
of feedback 
 

 
 

AL 2:  Clarify how assessment elements 

fit together 
 
 

 
 



Learning & Teaching CPD

To a partner explain:

a) One aspect that you scored highly; what do 
you do that makes you give it a high score?

b) One low-scoring aspect you think could 
improve, and why you rated it that way

Other person (gently) ask questions

ACTVITY 3 (15-20 minutes)



Learning & Teaching CPD

For that low-rated sub-dimension
To a partner explain:

How might you engage students actively (as 
active participants in the assessment and/or 
partners in redesign/review) to address some of 
the issues identified.

Other person (gently) ask questions

ACTVITY 4 (15-20 minutes)



Learning & Teaching CPD

USING EAT
Holistic Review

Explain the 12 sub-dimensions
BRIEFLY highlight the different elements of the 

framework
Highlight the student version for an alternative 

perspective

ACTVITY 1 (10 minutes)



Engaging students in review



 

 

 

 

 

 

 

 AD4:  Ensure ongoing evaluation to 
support the development of 
sustainable assessment and 
feedback practice 

 

AD 3: Ensure access and equal 
opportunities  

Provision of Resources; Guidance; 
Network Development; Choice 
 

AD 2: Promote meaningful  
 and focused assessment  
Fit for Purpose; Relevant 
Programme Level Assessment; 
Collaborative Design; Manageable 
 

AD 1: Ensure robust and 
transparent processes and 
procedures:  QA literacy 

 

AF 4:  Promote development of students’ 
self-evaluation skills 

Self-monitoring, self-assessment, and critical 
reflection 

AF 3:  Prepare students for meaningful 
dialogue / peer engagement 

 

AF 2:  Provide early opportunities for students to 
act on feedback 

The pattern and timing of assessment, and alignment of 
formative to summative assessment  
 

AF 1: Provide accessible feedback  
Specific, and focused on how to improve. 
Encourage students to clarify their 
interpretation of the feedback 
 

AL 1: Clarify what constitutes good 
Standard of work; recognition and application of  
good academic practice; student and lecturer beliefs 
 

AL 4: Clarify the requirements of the    
           discipline 
Core and threshold concepts; deep approach 
 

AL 3: Clarify student entitlement 
 
Student/Lecturer roles and principles 
underpinning the 'What', 'When', and 'How' 
of feedback 
 

 
 

AL 2:  Clarify how assessment elements 
fit together 

 
 

 
 

STAFF

STUDENT

Engaging students in review



Lecturer; Students 

AL1: Clarifying what constitutes ‘good’
AF4: student’s self-evaluation
AD1: Quality assurance literacy 

Lecturer; Students 

AL3: Clarifying student entitlement
AF1-4: Feedback (L&S)
AD3: Access and equal opportunities 

Lecturer; Students 

AL1: Clarifying what constitutes ‘good
AF4: student’s self evaluation
AD2: How assessments fit together

Engaging students in review



Engaging students in review

EAT decision-making 
cards

https://inclusivehe.org/wp-
content/uploads/2022/12/appendix_e_eat_decision_m
aking_cards.pdf



Engaging students in the assessment

FOCUS ON 
ONE 

DIMENSION

Drill down into one aspect of 
assessment and address it in each of 

the 12 areas of EAT, and identify 
student/staff perceptions

Develop strategies/policies to 
enhance one aspect

Focus on student/staff engagement 
with one aspect

Starting point for a larger change 
programme

AL1 – “What does Good Look Like?”

i.e. Marking Criteria:

5 minutes per class

Week 1: Structure

Week 2: Critical Analysis

Week 3: Use of evidence

Week 4: Development of an argument

Enables Dialogue with students



Engaging student agency

LEARNING OUTCOMES

MARKING CRITERIA

SUBMISSION 1
Marked with extensive 

assessor feedback

Submission 2
Assessor marked (grade 

only)
Peer feedback

Submission 3
Assessor marked

(Grade and limited feedback)

Critical Analysis



Engaging students as partners
AL1: Clarifying what constitutes ‘good’



Engaging students as partners

AL1: Clarifying what constitutes ‘good’

Student-led CL session:
peer-marking exemplars



Self-Reflection

• To what extent do your 
practices support self-
regulated learning?

• Key questions to ask yourself 
and your colleagues

https://inclusivehe.org/wp-
content/uploads/2022/12/appendix_f_engagement-
1.pdf



Self-Reflection

• To what extent 
do your practices 
support self-
regulated 
learning?

• Key questions to 
ask yourself and 
your colleagues

https://inclusivehe.org/wp-content/uploads/2022/09/appendix_i_-eat-srs_2309.pdf



Considering Impact

Sources of evidence

• Module/course specifications

• Module/course/programme
handbooks

• Student grade profiles

• Student feedback and satisfaction 
scores (from surveys)

• Lecturer feedback

• External examiner feedback

• Student focus groups

Measuring Impact

https://inclusiveheorg.files.wordpress.com/2023/04/measuring-impact-of-assessment-interventions.pdf



www.EAT-Erasmus.org

RESOURCES



Output 1 –

Assessment Self-

Regulation Resources

Self-regulation 

Report
(resource bank of concepts 

and research on the role of 

assessment in self-

regulation)

Will be broken apart into a series of 

individual resources

RESOURCES

https://inclusivehe.org/wp-
content/uploads/2022/08/
self-
regulation_in_assessment_
report-2021.pdf



www.EAT-Erasmus.org

RESOURCES







www.EAT-Erasmus.org

RESOURCES





https://inclusiveheorg.files.wordpress.com/20
22/12/using_eat_guide-2022_12_2022.pdf

https://inclusivehe.org/wp-
content/uploads/2023/04/assessment_standards_accreditatio
n_guidance_2023.pdf



Thank you

Eat-Erasmus.org








